Name:        

Quality Instruction Notes Rubric (Leverage Elements)

Date:     
	Domain 1 – Planning and Preparation

	Element
	Unsatisfactory
	Beginning
	Developing
	Proficient
	Exemplary

	1.1

Curriculum Development #1

	[image: image1.wmf]
Teacher planning has minimal to no connections to Core Content, KY Program of Studies, and/or other standards-based curricula.
	[image: image2.wmf]
Teacher planning reflects some connections to Core Content, KY Program of Studies, and/or other standards-based curricula.  


	[image: image3.wmf]
Teacher planning frequently reflects connections to Core Content, KY Program of Studies, and/or other standards-based curricula.


	[image: image4.wmf]
Teacher planning consistently reflects connections to Core Content, KY Program of Studies, and/or other standards-based curricula.  Connections provide opportunity for students to deepen their knowledge of core concepts.
Core content/program of studies standards determine the focus for all instruction.

	[image: image5.wmf]
Teacher planning always reflects connections to Core Content, KY Program of Studies, and/or other standards-based curricula.  Connections are extensive and provide opportunity for students to significantly deepen their knowledge of core concepts. 
Core content/program of studies standards determine the focus for all instruction.


	1.2
Curriculum Development #2
	[image: image6.wmf]
Teacher goals are not relevant; there is a low expectation of student achievement.
	[image: image7.wmf]
Teacher goals sometimes demonstrate relevant learning and conceptual understanding for students.
	[image: image8.wmf]
Teacher goals frequently demonstrate relevant learning and conceptual understanding for students.
	[image: image9.wmf]
Teacher goals consistently demonstrate relevant learning and conceptual understanding for students.  All goals are aligned with Core Content and DOK (Depth of Knowledge).
No fill in the blank ,t/f or matching
	[image: image10.wmf]
Teacher goals always demonstrate relevant learning and establish high expectations and conceptual understanding for ALL students.  All goals are aligned with Core Content and DOK.
All summative assessments are MC or OR

	
	[image: image11.wmf]
Teacher goals are unclear, are stated as activities, and cannot be measured by authentic assessment practices.
	[image: image12.wmf]
Teacher goals are sometimes clear and include a combination of goals and activities, some of which cannot be measured by authentic assessment practices.
	[image: image13.wmf]
Teacher goals are frequently clear, written in the form of student learning outcomes, and can be measured by authentic assessment practices.
	[image: image14.wmf]
Teacher goals are consistently clear, written in a form of student learning outcomes, and measured by authentic assessment practices.
	[image: image15.wmf]
Teacher goals are always clear, written in the form of student learning outcomes, and measured by authentic assessment practices. Teacher serves as a model for colleagues.

	1.3
	[image: image16.wmf]
The teacher uses instructional grouping that does not support goals and/or standards from Core Content, KY Program of Studies, or other standards-based curricula.
	[image: image17.wmf]
The teacher sometimes uses instructional grouping to support goals and/or standards from Core Content, KY Program of Studies, or other standards-based curricula. 
	[image: image18.wmf]
The teacher frequently uses instructional grouping to support goals and/or standards from Core Content, KY Program of Studies, or other standards-based curricula.
	[image: image19.wmf]
The teacher consistently uses varied instructional grouping to support goals and/or standards from Core Content, KY Program of Studies, or other standards-based curricula.
	[image: image20.wmf]
The teacher consistently uses varied and flexible instructional grouping methods  to support goals and/or standards from Core Content, KY Program of Studies, or other standards-based curricula..

	
	[image: image21.wmf]
Teacher lessons or units do not reflect school level vertical alignment and/or district standards.
	[image: image22.wmf]
Teacher lesson and unit plans sometimes reflect school level vertical alignment and/or district standards.
	[image: image23.wmf]
Teacher lesson and unit plans frequently reflect school level vertical alignment and/or district standards.
	[image: image24.wmf]
Teacher lessons and unit plans consistently reflect school level vertical alignment and/or district standards.
	[image: image25.wmf]
Teacher lessons and unit plans always reflect school level vertical alignment and/or district standards and serve as models for colleagues.

	
	[image: image26.wmf]
Teacher assessments are not varied and are not aligned with instructional goals.                               
	[image: image27.wmf]
Teacher assessments are sometimes varied and aligned with the instructional goals.
	[image: image28.wmf]
Teacher  assessments are frequently varied and aligned with the instructional goals
	[image: image29.wmf]
Teacher assessments are consistently rigorous, varied, and aligned with the instructional goals.
	[image: image30.wmf]
Teacher assessments are always rigorous, varied and aligned with instructional goals. Teacher reflects, collaborates, and analyzes assessment methods.                          


Notes:
	Domain 2- Learning Environment

	Element
	Unsatisfactory
	Beginning
	Developing
	Proficient
	Exemplary

	2.1
	[image: image31.wmf]
Teacher demonstrates little or no evidence of developing relationships and collaborative learning  among students.
	[image: image32.wmf]
Teacher sometimes provides limited opportunities for students to learn collaboratively and  develop relationships.
	[image: image33.wmf]
The teacher frequently provides opportunities for students to develop relationships among peers and learn collaboratively.


	[image: image34.wmf]
The teacher consistently provides multiple and varied opportunities for students to develop relationships among peers and learn collaboratively.
	[image: image35.wmf]
The teacher creates a classroom culture where students independently build relationships,  and collaborate with peers to own their learning.

	*Past Performance  #3
	[image: image36.wmf]
Teacher never uses smartboard.
	[image: image37.wmf]
Teacher rarely uses smartboard with little to no concept integration.
	[image: image38.wmf]
Teacher uses smartboard about twice a week. With some concept integration.
	[image: image39.wmf]
Teacher is progressing on use of the smartboard.
	[image: image40.wmf]
Teacher is using smartboard effectively weekly with concept integration of curriculum.

	2.2
	[image: image41.wmf]
Teacher does not communicate the expectation that all students can achieve the goals and standards of the lesson.
	[image: image42.wmf]
The teacher sometimes communicates the expectation that all students will achieve the goals and standards of the lesson but lacks strategies to elicit effort from all students.
	[image: image43.wmf]
The teacher frequently communicates the expectation that all students will achieve the goals and standards of the lesson and often employs strategies that lead to effort from students.
	[image: image44.wmf]
The teacher consistently communicates the expectation that all students will achieve the goals and standards of the lesson and uses a variety of strategies to create effort and ability from most students.
	[image: image45.wmf]
The teacher believes and expects that all students will reach the goals and standards of the lesson. This expectation and the use of a variety of instructional strategies lead to greater effort and increased ability of all students.  

	
	[image: image46.wmf]
Teacher does not establish high academic expectations for all students.
	[image: image47.wmf]
Teacher sometimes establishes and maintains high expectations for all students.
	[image: image48.wmf]
Teacher frequently establishes and maintains high expectations for all students.
	[image: image49.wmf]
Teacher consistently establishes and maintains high expectations for all students.
Models of proficient work are frequently reviewed and displayed
	[image: image50.wmf]
Teacher always establishes and expands high expectations for all students. (Differentiation, models, strategies, scaffolding, support when needed)
Lesson plans reflect “bell to Bell” instruction

	*Past Performance #2
	[image: image51.wmf]
Teacher allows sleeping to avoid confrontation and because lesson is not engaging.
	[image: image52.wmf]
Teacher has some students sleeping, but does wake them to re-engage in activities.
	[image: image53.wmf]
Teacher rarely allows sleeping in class.
	[image: image54.wmf]
Teacher never allows sleeping in class.
	[image: image55.wmf]
Teacher is so engaging that students sleeping are never an issue.

	2.3
	[image: image56.wmf]
Teacher rarely develops and builds relationships with students.
	[image: image57.wmf]
Teacher sometimes develops and builds relationships with students.
	[image: image58.wmf]
Teacher frequently develops and builds relationships with students.
	[image: image59.wmf]
Teacher consistently develops and builds strong relationships with students.
	[image: image60.wmf]
Teacher consistently establishes strong relationships with students. Teacher actively seeks outside learning resources and community resources to serve students.            

	2.9
	[image: image61.wmf]
Teacher establishes little or no expectations for student behavior, does not respond to misbehavior, is overly repressive, and/or does not respect the student's dignity.
	[image: image62.wmf]
Teacher expectations of behavior are inconsistent.

Teacher skillfully responds to misbehavior on a limited basis.
	[image: image63.wmf]
Teacher has clear behavior expectations and frequently responds to misbehavior skillfully. 


	[image: image64.wmf]
Teacher communicates clear expectations for student behavior that are aligned with the established school/district plan and consistently manages student misbehavior skillfully.
	[image: image65.wmf]
Teacher serves as a model for appropriate and respectful responses to misbehavior.


	Domain 3 – Instruction

	Element
	Unsatisfactory
	Beginning
	Developing
	Proficient
	Exemplary

	3.2
	[image: image66.wmf]
Teacher directions, expectations and  procedures for students are missing, unclear or confusing.
	[image: image67.wmf]
Teacher directions and expectations for students  are sometimes clear,  and procedures sometimes guide students.
	[image: image68.wmf]
Teacher directions, expectations and procedures  are frequently clear to students.
	[image: image69.wmf]
Teacher directions and expectations are consistently clear, and students follow procedures without prompting.
	[image: image70.wmf]
Teacher directions, expectations and procedures  are always clear, presented in a variety of ways, and anticipate student misunderstanding.

	3.4
	[image: image71.wmf]
Teacher rarely uses effective questioning strategies or Accountable Talk moves.
	[image: image72.wmf]
Teacher sometimes uses effective questioning strategies and Accountable Talk moves,
	[image: image73.wmf]
Teacher frequently uses effective questioning strategies and Accountable Talk moves.
	[image: image74.wmf]
Teacher consistently uses effective questioning strategies that are rigorous and skillfully incorporates Accountable Talk moves.
	[image: image75.wmf]
Teacher consistently uses effective, rigorous questioning strategies; incorporates Accountable Talk moves; and encourages students to develop questions on their own.

	*Past Performance #4
	[image: image76.wmf]
Teacher never uses all best practice strategies with video clips each time a film is shown. 

· Teacher discusses video before, during, after and with Core Content connections.

· Teacher uses guiding worksheets, questions, to generate thought.

· Films are used in short bursts and never throughout entire film.
	[image: image77.wmf]
Teacher rarely uses all best practice strategies with video clips each time a film is shown. 

· Teacher discusses video before, during, after and with Core Content connections.

· Teacher uses guiding worksheets, questions, to generate thought.

· Films are used in short bursts and never throughout entire film.
	[image: image78.wmf]
Teacher occasionally uses all best practice strategies with video clips each time a film is shown. 

· Teacher discusses video before, during, after and with Core Content connections.

· Teacher uses guiding worksheets, questions, to generate thought.

· Films are used in short bursts and never throughout entire film.
	[image: image79.wmf]
Teacher typically uses all best practice strategies with video clips each time a film is shown. 

· Teacher discusses video before, during, after and with Core Content connections.

· Teacher uses guiding worksheets, questions, to generate thought.

· Films are used in short bursts and never throughout entire film.
	[image: image80.wmf]
Teacher always uses all best practice strategies with video clips each time a film is shown. 

· Teacher discusses video before, during, after and with Core Content connections.

· Teacher uses guiding worksheets, questions, to generate thought.

· Films are used in short bursts and never throughout entire film.


Notes:

	Domain 3 – Instruction [cont.]

	Element
	Unsatisfactory
	Beginning
	Developing
	Proficient
	Exemplary

	3.7
	[image: image81.wmf]
Teacher activities and assignments are culturally and developmentally inappropriate for students, are not aligned to instructional goals, and do not engage students.
	[image: image82.wmf]
Teacher activities and assignments are sometimes developmentally and culturally inappropriate, and aligned to instructional goals.
	[image: image83.wmf]
Teacher activities and assignments are frequently  rigorous for all students and aligned to instructional goals.
	[image: image84.wmf]
Teacher activities and assignments are consistently rigorous for all students and aligned to instructional goals.
	[image: image85.wmf]
Teacher activities and assignments are consistently rigorous for all students and are aligned to instructional goals. Activities and assignments provide for independent student exploration of Core Content and making relevant connections.

	
	[image: image86.wmf]
Teacher never adjusts the instructional plan to meet the needs of students.
	[image: image87.wmf]
Teacher occasionally adjusts the instructional plan to meet the needs of students.
	[image: image88.wmf]
Teacher frequently adjusts instructional plans to meet the needs of students. 
	[image: image89.wmf]
Teacher consistently adjusts the instructional plan to meet the needs of students.
	[image: image90.wmf]
Teacher makes adjustments to the instructional plan to meet the needs of students. The adjustments are fluid and seamless, and serve as a model for colleagues.

	*Schools of Study
	[image: image91.wmf]
Teacher makes no attempt or poor attempts at connecting SOS in their classes.
	[image: image92.wmf]
Teacher mentions their SOS in classes, but fails to make meaningful connections to instruction.
	[image: image93.wmf]
Teacher attempts to integrate SOS connections on a weekly basis.
	[image: image94.wmf]
Teacher integrates quality SOS connections into classes on a weekly basis.
	[image: image95.wmf]
Teacher integrates quality SOS connections into classes on a daily basis.

	3.10
	[image: image96.wmf]
Teacher's instruction fails to address different approaches to learning such as learning styles, modalities, multiple intelligences.
	[image: image97.wmf]
Teacher's instruction sometimes addresses learning styles, modalities, multiple intelligences.
	[image: image98.wmf]
Teacher's instruction frequently addresses learning styles, modalities, multiple intelligences.
	[image: image99.wmf]
Teacher's instruction consistently addresses learning styles, modalities, multiple intelligences.
	[image: image100.wmf]
Teacher's instruction frequently addresses learning styles, modalities, multiple intelligences. Teacher shares strategies and knowledge with colleagues.


Notes:

	Domain 4 - Assessment

	Element
	Unsatisfactory
	Beginning
	Developing
	Proficient
	Exemplary

	4.2
	[image: image101.wmf]
Teacher has no understanding of students' knowledge and skills.
	[image: image102.wmf]
Teacher has limited understanding of students' knowledge and skills.
	[image: image103.wmf]
Teacher understands the knowledge and skills of students in the classroom.
	[image: image104.wmf]
Teacher understands the knowledge and skills of each student in the classroom and uses this to guide instruction.
	[image: image105.wmf]
Teacher understands the knowledge and skills of each student and uses this information to guide and monitor instruction and learning.

	4.3
	[image: image106.wmf]
Teacher does not analyze formative/summative student assessment data.
	[image: image107.wmf]
Teacher sometimes analyzes formative/summative student assessment data to guide instruction.
	[image: image108.wmf]
Teacher frequently analyzes formative/summative student assessment data to guide instruction.
	[image: image109.wmf]
The teacher consistently analyzes formative/summative student assessment data and uses it to guide instruction.
	[image: image110.wmf]
The teacher consistently analyzes formative/summative student assessment data to guide instruction and uses data to initiate curriculum change beyond his/her classroom.

	*Assessment Development #1
	[image: image111.wmf]
Teacher never uses data to improve instruction.

· Grades/discipline

· Data Warehouse (KCCT)

· ACT/CATS/Grade/ Gmade
	[image: image112.wmf]
Teacher few forms of data available to assess student performance and improve instruction.

· Grades/discipline

· Data Warehouse (KCCT)

· ACT/CATS/Grade/ Gmade
	[image: image113.wmf]
Teacher some forms of data available to assess student performance and improve instruction.

· Grades/discipline

· Data Warehouse (KCCT)

· ACT/CATS/Grade/ Gmade
	[image: image114.wmf]
Teacher use most forms of data available to assess student performance and improve instruction.

· Grades/discipline

· Data Warehouse (KCCT)

· ACT/CATS/Grade/Gmade
	[image: image115.wmf]
Teacher uses all forms of data available to assess student performance and improve instruction.

· Grades/discipline

· Data Warehouse (KCCT)

· ACT/CATS/Grade/Gmade

	4.6
	[image: image116.wmf]
Teacher does not use assessment to drive planning or preparation of lessons or units.
	[image: image117.wmf]
Teacher sometimes uses assessment data to drive planning or preparation of lessons or units.
	[image: image118.wmf]
Teacher frequently uses assessment data to plan for instruction.
	[image: image119.wmf]
Teacher consistently uses assessment data to plan for instruction that meets the needs of individual students' needs.
	[image: image120.wmf]
Teacher consistently uses assessment data to plan for individual students' needs. Teacher models assessment driven instruction.
Teachers frequently reinforce previously taught core content


Notes:

(Danielson, 2007)  (Halverson, 2004) (The Kenton County School District, 2008)
*Refers to elements which are taken from elements of the “Dixie-Good to Great” initiative.
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